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In 2006, several dedicated early childhood professionals began work on the creation of the Nebraska Core
Competencies for Early Childhood Professionals. Representatives from across Nebraska worked together.
Family and center child care providers, Early Head Start and Head Start representatives, state agency
representatives, professionals from related organizations, and early childhood professional development
staff and faculty from colleges and universities participated.

We worked as a team through the various stages of defining expectations, creating a framework and
incorporating recommendations to meet “best practices” for the education and care of young children.
After the input from various focus groups, the document became public in July of 2007.

The current revision process began in late 2016. The Nebraska Department of Education (NDE), received
support from two national organizations: BUILD Initiative and Center for Enhancing Early Learning
Outcomes (CEELO). There was a special focus on equity and meeting the needs of every learner. A team
met regularly to go over every area of the existing document and revise as needed.

Content in the final document was cross-walked with:

« National Association for the Education of Young Children (NAEYC)
«  Zero to Three: Critical Competencies for Infant-Toddler Educators
« Head Start Program Performance Standards
+ CDA Competency Goals and Functional Areas
« Department of Health and Human Services — Family Child Care Home |;
Family Childcare Home II; Regulations governing licensure of Child Care Centers
« Division for Early Childhood - DEC Recommended Practices
+ Child Development Association Competency Standards
«  Council of Chief State School Officers: Model Core Teaching Standards

We hope you find this document useful as you strive to meet the individual needs of all children. Your
journey affects the future of our state. Our most precious resource is in your hands.

Respectfully,

Mo, e Yol Alron

Matthew L. Blomstedt, Ph.D. Melody Hobson
Nebraska Commissioner of Education Administrator Office of Early Childhood
Nebraska Department of Education

Website: http://www.education.ne.gov/oec/
Core Team: Linda Bray, Catie Limbach, Katie Miller, Kim Texel
Nebraska Department of Education — Office of Early Childhood Education
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NEBRASKA’'S CORE COMPETENCIES FOR EARLY CHILDHOOD PROFESSIONALS

Core Competencies are what all adults who work with children need to know, understand, and be able to do.
With these competencies, adults can support children's development and school readiness in any setting or
capacity.

VISION FOR NEBRASKA’'S CORE COMPETENCIES

Adults who work with children are well prepared and knowledgeable and have the tools they need to
advance children’s learning and development.

EARLY CHILDHOOD EDUCATION BELIEFS

Core belief statements embedded in Nebraska’s Core Competencies need to be understood and accepted by
anyone who works in early childhood care and education. This includes:

« All children require supportive and nurturing environments to grow and develop to their fullest
potential.

« Educators recognize the family as the child's first teacher. They support partnerships with families
as a whole.

«  Cultural diversity influences all areas of practice in early care and education.

« All children should be served in natural environments with the support needed to advance their
development and education.

NEBRASKA CORE COMPETENCIES BELIEFS

+ Represent what everyone needs to know to work with children ages Birth to Five years old
«  Apply to all adults working in early childhood settings and programs

« Respect and value all roles in the early childhood care and education system

+ Reflect practices that work with each child's developmental level and individual differences
« Are practical, usable, reasonable, and achievable

« Emphasize the importance of family partnerships

DUAL LANGUAGE LEARNERS

All children under the age of six are at some stage of developing language. Some may be learning

multiple languages at the same time. In K-12 education, dual language is used to refer to a form of
education in which students are taught literacy and content in two languages. In early childhood, dual
language learners are learning a second language while continuing to develop their first or home language.
Therefore, the term “dual language”is used throughout this document.
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PURPOSE OF CORE COMPETENCIES:

« Define what adults working with children ages birth to five need to know and be able to do to

provide quality care and education
« Serve as part of the foundation for Nebraska'’s professional development system
« Define the levels of competencies of the professional development system for adults working with

children ages birth to five
« Allow professionals to evaluate progress from one level to the next through a combination of

training, education, and self-assessment

RELATIONSHIP BETWEEN EARLY LEARNING GUIDELINES: NEBRASKA'S
BIRTH TO FIVE LEARNING AND DEVELOPMENT STANDARDS AND CORE

COMPETENCIES:

'ﬂ

NEBRASKA'S
CORE
COMPETENCIES
for Early Chiidhood
Provessionals

m{'}

'\

h 5 Five
rﬁtm:-iﬁhp-u-rhl reclarde

Nebraska’s Core Competencies

Nebraska Early Learning are what adults who work with
Guidelines children should know,

are what children should understand, and be able to do

know, understand, and be to support children in reaching
able to do. desired outcomes.
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Audiences

Possible Uses and Benefits

Early Childhood Educators

Evaluate their own current level of knowledge
Identify areas of training/educational needs
Determine training/professional development to meet those needs

Program Directors/Administrators

Use as a resource to determine levels of training/education needed
for individual jobs

Develop more complete job descriptions based upon the
competencies defined for the early childhood field

Help staff create professional development plans

Plan educational or training opportunities that best serve the needs
of the educators in the program

Develop a salary scale based upon levels of competency

Appraise job performance of staff

Higher Education

Design courses to ensure that students are able to demonstrate
mastery of the competencies

Coordinate content to facilitate transfer and articulation of college
course work

Trainers

Understand the knowledge and skills necessary for early childhood
professionals

Plan educational or training opportunities that best serve the needs
of early childhood professionals throughout the state

Evaluate audiences to determine levels of knowledge and skills
Build evaluation components into training to demonstrate
competencies

Career Advisors

Assist advisees to develop professional goals and objectives based on
needed competencies

Locate and select courses or trainings that reflect the skills and
knowledge needed

Families

Select programs with educators who demonstrate core competencies
Communicate with elected officials about the importance of
high-quality early childhood care and education

Federal, State and Local Agencies

Develop and implement policies that enhance professionalism and
high-quality programs

Understand the knowledge and skills necessary for Early Childhood
educators

Support educators through funding to sustain and enhance early
childhood programs

Nebraska Professional
Development System/Workforce
Commission

Acknowledge professional growth

Provide access to competency-based training/education
Encourage compensation that is commensurate with
training/education
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HOW TO USE THE CORE COMPETENCY LEVELS
TO GUIDE AND ASSESS SKILLS AND KNOWLEDGE

We adapted Bloom’s Taxonomy- Revised to guide the revision of the Nebraska Core Competencies from
six levels to four levels. The adapted continuum builds upon the knowledge and skills that early childhood
educators should use while working with young children, families, communities and other professionals.
The four cumulative levels advance in difficulty with levels that build upon each other. There is an
expectation that a person working at any level should have the skills of the previous levels in that

specific area.

Early childhood educators across the state of Nebraska must have a variety of skills and knowledge
(competencies) to provide high quality care and education. The four revised levels based of Bloom’s
Taxonomy range from basic to more complex. Keep in mind the following points:

« These levels are not to be associated with the progression along the career pathway.

« This information can be used for building professional learning experiences that assist individuals in
progressing in their ability to make decisions about their practice.

« This framework provides a roadmap for professional learning design. It does not equate to any
specific credential, license, or certification.

Level Definition
Level 1: « Can name, recognize, and recall relevant information from long-term memory
Knowledge and « Can understand its content and construct meaning

Understanding

Level 2: « Can apply content knowledge and information while working with children in
Applying various settings
« Can carry out or use a procedure through executing or implementing

Level 3: « Can break material into component parts to understand and determine how
Analyzing and they relate to one another and to an overall structure or purpose

Emergent - Begins to compare, contrast, and experiment by differentiating, organizing,
Evaluating and identifying attributes

Level 4: « Can critically reflect on knowledge and application, and bring together
Evaluating and knowledge in new combinations. Thinks creatively about the knowledge to
Creating solve new problems. Works to ensure policies and practices are aligned with

research-based best practices.
« Can make judgments about the merit of ideas, materials and methods by
applying accepted standards and criteria. If necessary, can expand upon them.
« Can think creatively. Can combine concepts and/or components to develop
original ideas and new ways of looking at, and understanding elements.
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DOMAIN TABLE KEY

P

The domains are divided into skill
areas for ease of understanding and

Levels indicate a building
continuum of educator expertise

goal setting
/evell 1 Level 2 Level 3 / Level 4
O Plans and implements indoor
and outdoor play experiences
/ that promote mathematical
O Implements math thinkin
€ 9
2 - activities that connect new
3 € | learning to past experiences | O Plans developmentally O Creates and reinforces
E g appropriate learning mathematical activities and
< 3 Q.| O Understands the need opportunities to support opportunities that encourage
o % for curriculum that mathematical development in curiosity, exploration, and problem
£ 5 promotes mathematical response to children’s interests | solving appropriate to the needs
E A | thinking skills in children of each child
© O Implements mathematical
o learning opportunities using
materials, concepts, and
languages of multiple cultures
O Provides blocks of various O Participates in the selection of a
- shapes and sizes to encourage variety of appropriate materials so
c children to make associations each child can explore properties
qé and comparisons related to mathematical concepts
c such as space, time, shape, and
g O Provides a variety of O Provide classroom displays quantity in meaningful ways
- ‘>= counting materials, puzzles, | that connect numerals with
w | and books that encourage object quantities (e.g., 3 birds O Supports and reinforces various
g‘ mathematical thinking with the numeral 3) opportunities and materials
= which build an understanding
H O Promotes and supports of numbers, number names, and
3 mathematical thinking skills in their relationship to quantities and
the home and in the classroom | symbols
O Provides a variety of
O Practices mathematical experiences within the daily
s . . routine for sorting, counting, .
activities with children so ethjeIndin att;rgs a:d 'n9 O Incorporates mathematical
they build upon previous . g P ’ . language, as appropriate for O Analyzes interests and
. categorizing by shape, size, and ) o -
- learning to develop and color all ages, including infants and plans for activities that
o | refine thinking toddlers, in daily experiences. (e.g., | support mathematical
b . | [ hinki has:
8 . , O Engages in serve and return words re ated to qua.ntlty, thin Ing such as
= O Expands on children’s ) ith child 4 | comparison, space, time, etc.) counting, sorting,
v v interests to encourage math conversation with children an matching, comparing
£ . asks questions that stimulate R
@ | exploration . N O Asks relevant open-ended charting, moving in
- mathematical thinking . . )
o questions that stimulate space, and measuring
E hil . . h ical thinki i
g dJ ncourages chi dren tp 71 Actively establishes and mathematical thinking using standard ar.1d
predict what comes next i . ) . non-standard units of
. . implements time for children to
patterning, ordering, and construct their own measurement
sequencing of events - .
mathematical understanding
2
= Observes and . .
g 5 Eocumen\is children’s O Uses a variety of on-g\jng O Analyzes assessment
S £ enaagement with child assessments to adaptynd | information to adapt, adjust and
o(w 2 9ag . modify mathematical thinkin update the learning experiences to
> @ | mathematical concepts activities to meet the needs of advance children’s mathematical
= 0 A a
@ u | andskills in play based h chil hinki Kill
v . each child inkina skills
Re) experiences
o Each competency describes a skill that
N an educator should possess or work

/

Letters coordinate with level numbers to

toward to support high quality early

indicate specific competencies.
(e.g., Math Implementation skills:
Planning Curriculum: Math: C2)

childhood education
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USING THE CORE COMPETENCIES FOR SELF-ASSESSMENT
AND PROFESSIONAL DEVELOPMENT PLANNING

Level 1 eve Level 3 Level 4

and outdoor play experiences

I?El Plans and implements indoc)\
that promote mathematical

ﬁmplements math

activities that connect new
learning to past experiences

O Creates and reinforces

appropriate learning mathematical activities and
{Understands the need opportunities to support opportunities that encourage
for curriculum that mathematical development in curiosity, exploration, and problem
promotes mathematical response to children’s interests\ | solving appropriate to the needs
thinking skills in children of each child

A
Planning Curriculum
Development

ﬁmplements mathematical
learning opportunities using
materials, concepts, and
languages of multiple cultures

As shown above, the individual has mastered the competencies shown checked off, but would like to
improve their skills in the competency “Plans and implements indoor and outdoor play experiences that
promote mathematical thinking” and “creates and reinforces mathematical activities and opportunities that
encourage curiosity, exploration, and problem solving appropriate to the needs of each child” Below is an
example of a Core Competencies Self-Assessment (Appendix A) and how the individual would fill it out.
Their next steps after that would be seeking out professional development to meet these goals.

My current strengths in this [ -(mplementing activities that connect new Llearniing to past experiences
core knowledge area are:

-Planning wmath activities to mateh chiloren’s interests

Areas where | would like A2 Planning tndoor and outdoor pmg experiences to promote mathematical
to improve my knowledge thinking
and skills are:

A3 Creating wmath activities that encowrnge curlosity, exploration, and
problem solving

My best estimate of my Level 1 (Understanding) | Level 2 (Applying) | Level 3 (Analyzing) | Level 4 (Evaluating)
current level of practice in _ e _
this core knowledge areais:
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DOMAIN AREAS OF CORE COMPETENCIES

Nebraska’s Core Competencies are divided into nine areas of knowledge and skill. The areas identify the
knowledge needed for early childhood educators to work with young children, families, community
resources, and other professionals. Early childhood educators should have knowledge of each area and an
understanding of how the areas intertwine.

The nine domain areas are:

Child Growth and Development

Health, Safety and Nutrition

Learning Environments

Planning, Learning Experiences, and Curriculum
Relationships and Social-Emotional Guidance
Observation, Documentation, and Assessment
Partnerships with Families and Communities
Professionalism and Leadership

Administration, Program Planning, and Development

WoeoNOUAWN =

The order of the core competencies in this booklet reflects that
early care and education professionals focus on children’s growth
and development, health, safety and nutrition needs, and their
learning environments and experiences. The competencies
address the need to observe, document, and assess children’s
progress. They focus on the need to work closely with families
and the community. Finally the booklet reflects the need to
develop as professionals in order to operate high quality programs.
All competency areas are critical to providing high quality care to |y
young children.

The core competencies help professionals serve children and families from many racial, ethnic, linguistic,
and socio-economic backgrounds. The core competencies help educators serve all children and families,
including children with special needs, in early childhood care and education settings.
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CHILD GROWTH AND
DEVELOPMENT COMPETENCIES

Early childhood educators understand how children develop physically, cognitively, and socially and
emotionally. Many factors impact this development including the environment, past experiences, and
genetic factors. While development takes place through predictable stages, each child will progress at
his/her own pace. Learning experiences are based on the needs, development, and interests of each child*.
The most effective learning experiences challenge the child as the educator provides support through
scaffolding. Along with supportive learning experiences, a strong relationship between adults and young
children is key to promoting learning.

*The use of the phrase “each child” within this document is intended to encompass children at all levels of
development, including those with special needs and high ability learners.

The Early Learning Guidelines (ELGs) describe skills adults need to support child development.
Each code (e.g. LL.01) describes where to find the skill in the ELG document.

ELG Examples:
« Engages children in social games and back and forth communicating (LL.01)
« Talks with children about everyday events as they occur in nature (5.01)
« Provides ample amount of time throughout the day for child-initiated activities (AL.01)
« Has conversations devoted to topics that are interesting to children and offers challenging,
relevant problems to solve (AL.02)

Four levels are described in the tables, with each level building on the previous one. Level 1 includes
basic knowledge and understanding. Level 2 describes the application of knowledge. Level 3 includes
analyzing and emergent evaluation of the program/child progress. Level 4 adds evaluating the
program activities and progress as well as creating new programing, curriculum, or other materials.

Within the accompanying section/tables you will
find the following segments focused around the
topic of Child Growth and Development (CGD):

CGD A - Families

CGD B - Evidence Based Practices

CGD C - Expectations and General
Developmental Knowledge

CGD D - Curriculum and Theory

CGD E - Inclusion and Special Needs
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Level 1

CHILD GROWTH AND DEVELOPMENT

Level 2

Level 3

Level 4

Families

O Helps all families to
understand information
about the general
principles of child growth
and development,
including information on
early brain development

O Recognizes, promotes and
encourages individual, family,

cultural, and community influences

on the development of children

O Recognizes and
discusses concerns with
families that a child may
have a special need and a
possible referral is
necessary

O Establishes cooperative

and respectful relationships to
provide strategies and activities
which promote the family’s
ability in supporting the child’s
cognitive, social, emotional,
language, literacy and physical
development

Evidence-Based

Practices

O Applies understanding of

educational research to positively

influence child development

O Applies researched
strategies related to
causes and effects of
stress and trauma on
children and families to
improve outcomes

O Accesses, analyzes and
evaluates current theory and
research on policies pertaining
to child growth and
development

Expectations and General
Developmental Knowledge

O Identifies and
understands age-typical
and atypical growth
and development and
milestones

O Understands the
development and the
importance of supportive
relationships with adults
and peers

O Explains appropriate
experiences and activities to
include in the curriculum

O Promotes the child’s
problem-solving behavior by
observing, interpreting, and
scaffolding in response to the

child’s growing level of autonomy

and self-regulation

O Is able to explain the
developmental consequences of
stress and trauma related to loss,
neglect or abuse

O Incorporates current
educational research to
positively influence child
development

O Designs and ensures
implementation of a variety of
activities that foster the
development of the whole child

Curriculum and

O Recognizes that
children learn and
develop through play
and meaningful
experiences

O Understands cognitive
development occurs through
trial and error, exploration,
experimentation, and creativity

O Applies knowledge of children’s
development to adapt curriculum
and learning experiences to meet
the needs of each child

O Plans and implements
a developmentally
appropriate scope and
sequence that includes
plans and materials for
learning experiences
based on developmental
progressions and how
children learn

O Designs environments and
experiences support and show
respect for diversity regarding
culture, language, family
structures and abilities

Inclusion and Special

O Applies teaching practices
inclusive of children with
variations in learning styles,
abilities, and special needs (e.g.,
modifying activities and
individualizing experiences)
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O Engages in work that
reflects advanced
knowledge of inclusive
philosophy and practices
and recognizes the range
of development in young
children (e.g., develops
IFSP/IEP
recommendations)

O Identifies risk factors and
developmental delays that may
indicate a need for special
services and makes referrals

to the Early Development
Network, school districts or
other agencies responsible for
implementing the Individual
with Disabilities Education Act




HEALTH, SAFETY, AND
NUTRITION COMPETENCIES

Early childhood educators establish and maintain an environment that ensures children’s healthy
development, safety, and proper nutrition. Relevant laws and regulations must be followed to guide each
early childhood program. Personal hygiene, healthy eating, and keeping bodies active should be a

priority. Guiding each child to take care of his/her own needs will promote independence. Educators

must look at each child’s individual health, growth, and developmental needs. Other considerations include
families’ cultural traditions, special needs, and physical or health conditions. Early childhood educators
should understand that children’s safety, physical health, and mental health are the foundations for
development and learning.

The Early Learning Guidelines (ELGs) describe skills adults need to support children’s health and
physical development.
Each code (e.g. HP.01) describes where to find the skill in the ELG document.

ELG Examples:
« Coaches each child to improve independence in daily activities (e.g., dressing, toileting,
buttoning, zipping) (HP.01)
« Teaches and encourages new skills (e.g., dance moves, bounce and kick ball activities, tumbling)
(HP.02)
« Encourages children to establish healthy eating habits (HP.04)
«  Promotes independence and self-help skills (SE.01)

Four levels are described in the tables, with each level building on the previous one. Level 1 includes
basic knowledge and understanding. Level 2 describes the application of knowledge. Level 3 includes
analyzing and emergent evaluation of the program/child progress. Level 4 adds evaluating the
program activities and progress as well as creating new programing, curriculum, or other materials.

Within the accompanying section/tables you will find the
following segments focused around the topic of Health,
Safety, and Nutrition (HSN):

HSN A — Nutrition

HSN B - Collaboration, Resources, and Families
HSN C - Teaching and Curriculum

HSN D - Environment and Equipment

HSN E - Physical Safety

HSN F — Policy and Procedures

HSN G1 - Licensing Standards, Research, and Public Knowledge - General
HSN G2 - Licensing Standards, Research, and Public Knowledge - Emergencies
HSN G3 - Licensing Standards, Research, and Public Knowledge - Abuse

HSN G4 - Licensing Standards, Research, and Public Knowledge - Transportation

HEALTH, SAFETY, AND NUTRITION
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HEALTH, SAFETY, AND NUTRITION

Level 1

ition

Nutr

O Accommodates food choices based
upon childrens’allergies, health issues
and/or family dietary preferences as
appropriate

O Supports family choice regarding
breastfeeding or use of formula

O Follows USDA Guidelines for storing
and preparing breast milk and/or formula

O Follows USDA Guidelines for storing
and preparing breast milk and/or formula

O Ensures food is never withheld or
threatened to be withheld as a form of
discipline

O Ensures children have access to safe
drinking water throughout the day, both
indoors and outdoors

O Provides accommodations for
mothers who choose to breastfeed
during normal business hours

O Utilizes USDA guidelines to select
appropriate foods for children

O Encourages healthy eating
practices by involving children in
meal planning and/or preparation

O Models healthy eating through
family style dining, encouraging new
foods, and encouraging children’s
self-regulation and listening to
bodily cues

O Ensures meals and
snacks conform to USDA
Guidelines according

to individual
developmental
readiness and feeding
skills

O Plansand
evaluates menus
which encourage
healthy food choices,
address nutritional
needs, and take into
consideration
children’s food
allergies

Collaboration, Resources and Families

O Regularly uses safety procedures and
shares resources with families

O Has basic knowledge of protective
and risk factors associated with children’s
health

O Assists families in locating
community resources to provide
medical, dental, and nutritional
services for their children when
necessary

O Collaborates with
professionals in the
community to ensure
that health needs of all
enrolled children are met

O Recognizes and
discusses with families
cultural health practices
and implements these
practices when
appropriate

O Usesa
strengths-based
perspective in working
collaboratively with
families

O Collaborates with
an identified health
care professional to
ensure that the health
needs of the children
in the program are
met

O Designs an
individualized care
plan in collaboration
with family/child’s
health care provider
for individual children
with special health
care, nutrition needs,
or food allergies

Teaching and Curriculum

O Teaches and supports children in
effective use of hand washing, diapering,
and toileting procedures

O Models and practices personal health
and safety procedures with children

O Ensures that family style meals focus
on a variety of language, social, and
developmental skills

O Provides and supports appropriate
oral hygiene based on developmental
needs

O Teaches children about nutrition
by planning and implementing
appropriate activities and cooking
experiences

O Plans learning experiences,
including field trips, with safety
precautions in mind

O Integrates foods from diverse
cultures represented in the
population served
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O Designs and
implements curriculum
activities emphasizing
healthy bodies, lifestyles,
and environments for
children and families

O Creates safe sleep
policies consistent with
requirements of child
care licensing

O Develops and
implements
curriculum to teach
children how their
bodies work and how
to keep them healthy
(e.g., healthy food
gives us energy to
play and helps us to
grow; naps give us
energy to play; food
goes in our tummies,
etc)




HEALTH, SAFETY, AND NUTRITION

Level 1

Level 2

Level 3

Level 4

Environment and Equipment

O Provides safe toys, materials, and
equipment appropriate for the
developmental stage of each child

O Keeps environment free of health and
safety hazards with clear pathways to move
from one area to another

O Ensures a healthy environment for all
children, including those who have
environmental allergies, by routinely
cleaning and sanitizing all surfaces and toys

O Ensures that appropriate safety restraints
for transporting children are used

O Provides an outdoor play area that is
protected by fences or by natural barriers to
prevent access to streets and to avoid other
dangers

O Plans and implements a
consistent daily routine for rest,
sleep, and active physical play
as developmentally
appropriate

O Adapts indoor and
outdoor environments
that are accessible across
all domains of learning
to maximize their use by
all children

O Works with families
and staff to determine
use of adaptive
equipment

O Designs indoor and
outdoor environments
to allow supervision

of children by sight
and sound at all times
without relying on
artificial monitoring
devices

Physical Safety

O Actively supervises children to ensure
safety both indoors and outdoors

O Follows appropriate safety procedures
including prompt and appropriate response
while ensuring care of other children

O Maintains certification in basic pediatric
first aid and CPR

O Ensures that children are released only
to an authorized adult

O Regularly assesses environments inside
and outside for safety and sanitation and
ensures any problems are resolved

O Follows safe sleep guidelines
determined by DHHS and NDE Safe With
You training

O Assesses children’s health
status through daily
observations and documents
symptoms when necessary

O Ensures that children who
are allergic to a type of animal
are not exposed to that animal
and that only animals that do
not pose a health or safety risk
are allowed on the premises of
the facility

O Provides children of all ages
with daily opportunities for
outdoor play when conditions
do not pose a health risk

Policy and Procedures

O Follows all state and/or Federal rules and
regulations pertaining to the specific type
of early education program

O Follows staff-child ratio requirements in
state and/or Federal rules and regulations

O Follows policies for informing families of
current health concerns in the program

O Provides for special needs
of children in care including
disabilities, allergies, and
medical needs

O Evaluates and revises
policies and procedures
to keep health, safety,
and nutrition practices
updated

O Analyzes and
evaluates program
health policies and
procedures through
use of health checklists
(such as the Douglas
County Health
Department: PEP
Manual)
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